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A central remit of the National Centre of Religious Education for Wales is to provide free 
academic expertise and pedagogical support in the subjects of philosophy, religion, and 
ethics to teachers and students from GSCE to Postgraduate Certificate of Education (PGCE) 
levels through a variety of activities including workshops, revision sessions, and Continual 
Professional Development (CPD) events. Since October 2022, the Centre has received a 
steady stream of negative reports and feedback from primary and secondary teachers 
across Wales over the implementation of the new curriculum for Religion, Values and Ethics 
(RVE).  

In Wales, the Curriculum and Assessment Act, which came into being in September 2022, 
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that it be a compulsory subject for all students aged 3 to 16. It was subsequently integrated 
into the Humanities Area of Teaching and Learning. 

To clarify the problematic issues received by the Centre and to ascertain potential remedies, 
the Directors of the Centre, Dr Joshua Andrews, Dr Gareth Evans-Jones, and Prof Lucy 
Huskinson, and a research assistant, Ms Rachel Healand-Sloan, conducted investigative 
research using qualitative and quantitative questionnaires circulated to teachers of RVE 
across Wales. Responses were anonymised. Responses were received from 58 schools 
across 17 different Welsh counties and boroughs, and from primary and secondary schools, 
special educational needs schools and those specialising in lifelong learning. 34 responded 
through the medium of English and 24 through the medium of Welsh.  

KEY FINDINGS 

Findings revealed systematic challenges in the teaching of RVE in Wales, including issues of 
legal compliance, with over half the schools in Wales are failing to provide the minimal legal 
provision of RVE teaching across Key Stages 3 and 4, inadequate resources, and instructional 
deficiencies.  

AIMS OF THE QUESTIONNAIRE 

The questionnaire sought to understand how educational institutions across Wales have 
integrated RVE into their curriculum for Key Stages 1-3. Specifically, it sought to understand, 
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FINDINGS 

This section examines responses to the key questions in turn. 

1. Is RVE at your institution a compulsory subject for all students between the ages of 3 
and 16? 

As noted, it is a legal requirement that RVE is taught in Welsh schools (Curriculum and 
Assessment Act for Wales 2022). However, our findings reveal a significant proportion of 
schools are not fulfilling this legal requirement. Only 17 (39.53%) confirmed that RVE was a 
compulsory subject in their school, while 25 (58.14%) indicated it was not treated as such. 
One teacher did not provide a response (2.33%).
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The survey results reveal that the study of Christianity has a monopoly on religions studied, 
with a sizeable 98% of respondents noting its inclusion within their curriculum. The study of 
Judaism was included in 88% of curricula, and the study of Islam in 84% of curricula. These 
results reflect traditional trends in Welsh religious education. While dharmic religions are 
represented, such as Hinduism (72%), Buddhism (70%), and Sikhism (63%), the inclusion of 
other minority religions, such as Paganism, Humanism, and Bahai is minimal, with only 5% of 
teachers reporting their study. 

The data indicates a lack of significant consideration given to secular and philosophical 
viewpoints, with only 2% of teachers reporting the study of atheism and non-religious 
beliefs. This suggests a missed opportunity for schools to diversify their curricula and 
provide students with invaluable exposure to a broader spectrum of moral and 
philosophical perspectives. 

Discussion 

The absence of specific worldviews relevant to local and regional areas of Wales, or those 
related to staff specialisms is concerning. Despite the flexibility afforded by the new 
curriculum framework, there is little evidence to suggest that schools are using this 
opportunity to incorporate the diverse perspectives that may resonate more closely with 
the lived experiences of their own students and/or with the expertise of their teaching staff. 

Our findings highlight a significant gap between the objectives of the RVE curriculum and its 
implementation in schools across Wales. Most schools appear to be maintaining a narrow 
and limited view of religion, focusing only on traditional religions, while neglecting the 
broader mandate of introducing students to a wide range of secular and philosophical 
viewpoints. Moving forward, it is imperative for schools to embrace the principles of RVE by 
diversifying their curricula to ensure that students are upskilled and equipped with a more 
comprehensive understanding of ethics, values, and worldviews.



https://www.gov.wales/sites/default/files/consultations/2021-05/consultation-document-curriculum-for-wales-religion-values-and-ethics-guidance.pdf
https://www.gov.wales/sites/default/files/consultations/2021-05/consultation-document-curriculum-for-wales-religion-values-and-ethics-guidance.pdf
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One respondent mentioned that the Diocesan Education Department offered some training 
sessions online (through TEAMS). It is unclear from their response what these involved. 
Similarly, a respondent from Powys mentioned that educational trips and a working group 
were available to them to help them tackle the new curriculum, but the details of these are 
unclear. The initiatives mentioned suggest training opportunities are sporadic and 
unavailable to many regions in Wales, unless individuals are willing and able to pay for the 
opportunities available to them online, coming out of England. 

It is important to note that the training sessions available to students in Swansea and 
Carmarthenshire are held in the evenings and weekends. This required teachers to sacrifice 
personal time, and it inevitably meant some teachers would not be able to attend. 
Furthermore, these sessions rely on the goodwill of academics with expertise in philosophy, 
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Ultimately, while teachers recognise the inherent value and potential of RVE, addressing the 
current gaps in implementation and providing adequate support and guidance are crucial 
steps towards realising its fuller benefits in Welsh education. 

7. How many hours of curriculum time does RE/RVE currently receive in your school? 

The hours allocated to the teaching of RVE varies significantly across schools. On average, 
the time allocated to teaching RVE is one hour per week. However, varying allocations of 
time were reported. Some respondents noted more favourable circumstances, such as two 
hours per week, with one respondent reporting an allocation of five hours per week for Year 
7 students, followed by two hours per week for students in Years 8 and 9. One respondent 
noted that RVE was allotted only 15 hours per year as part of a mixed Humanities 
curriculum. 

Discussion 

There is considerable disparity in the hours allocated for RVE across schools in Wales. This 
reinforces inconsistencies in curriculum delivery and poses significant questions around 
equal opportunities available to students studying RVE in Wales. Where the time allocated 
to RVE is severely limited and restricted, students are unlikely to be exposed to the diversity 
of religious perspectives and ethical dilemmas required for the RVE curriculum, and, by the 
same token, it is likely to lead to superficial understandings and to skewed impressions of 
the values adopted within society and those upheld in other cultures. A reduction in time-
allocation could therefore inadvertently undermine and damage the intended outcomes of 
the new curriculum.  

One respondent highlighted that RVE is taught for only 15 hours per year as part of a mixed 
Humanities curriculum. This is alarming, since Humanities subjects are collectively assigned 
4 hours a week. This means that other subject areas heavily prioritised to the detriment of 
RVE.  

Further research needs to be undertaken to understand whether the shift from a 
standalone RE curriculum to its integration into a broader Humanities framework has had a 
negative impact on the aims and objectives and teaching quality of RVE, and, by extension, a 
reduction in religious literacy, problem-solving skills, critical skills of analysis, ethical 
reasoning, and moral understanding among school leavers in Wales.  

8. Does RVE receive the same amount of time as the old curriculum for RE in Wales? 

26 (60.47%) respondents reported that RVE is assigned the same or similar hours as RE had 
been prior to the transition to the new curriculum. 15 (34.88%) respondents noted it has 
been assigned fewer hours. 2 did not respond. Two respondents noted that their schools 
have chosen either to reduce RVE/RE at Key Stage 4 or entirely remove it. 
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Discussion 

The reduction of RVE provision compared to its older counterpart, RE, is widespread. The 
removal or reduction of RVE from Key Stage 4 is alarming in two respects. First, it directly 
contravenes the legal requirement that RVE is taught to all students up to the age of 16. 
Some schools are thereby failing in their legal obligation to provide a comprehensive 
education to their students by failing to teach the

https://hwb.gov.wales/resources
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subject, and this, in turn, hampers efforts to situate RVE fairly and sufficiently within the 
curriculum. 

10. Is RE/RVE a standalone subject or part of the Humanities curriculum? 

25 (58.14%) respondents reported that RVE is integrated into a mixed Humanities 
curriculum at their school, and 18 (41.86%) respondents stated it is taught as a standalone 
subject. 

Discussion 

Teaching RVE as part of a mixed Humanities curriculum suggests an interdisciplinary 
approach, where themes of religion, values, and ethics are interwoven with other subjects 
such as history, geography, and social studies. This approach has the potential to provide 
students with a more holistic understanding of how religious beliefs and ethical principles 
intersect with broader societal issues. By integrating RVE into the humanities curriculum, 
schools may foster a deeper appreciation for the interconnectedness of different cultural 
perspectives and moral frameworks.  

However, the data we have acquired from the survey suggests this integrative and holistic 
approach is not being adopted, but, rather, that RVE is side-lined with focus given to the 
teaching to other subjects represented in the mixed Humanities curriculum. In addition to 
the ease with which subjects can be side-lined in favour of others, the mixed Humanities 
approach increases the likelihood that students are being taught by someone who has no 
specialism in one or more of the subjects studied. This means the depth and quality of the 
instruction and education may be compromised.  

Teaching RVE as a standalone subject offers the advantage of dedicated time and focus 
specifically on religious education, values, and ethics, and opportunities for deeper, more 
meaningful discussions and critical reflections on complex issues related to morality, 
identity, and belief. Both approaches have their merits and drawbacks, and the decision to 
teach RVE within a mixed Humanities curriculum or as a standalone subject will vary 
depending on factors such as school resources, curriculum priorities, and pedagogical 
preferences. Regardless of the approach taken, it is imperative that RVE is taught 
comprehensively.  

The next three questions (10b-10d) sought to provide clarity into the positive and negative 
aspects to these different approaches to teaching RVE, and whether teaching RVE as part of 
an integrative humanities curriculum puts severe constraints on teaching it effectively, in 
terms of time allocated and lack of expertise to teach it. 

10b. If RVE is taught as part of the humanities curriculum, does it receive the same 
amount of time as other Humanities subjects? 

65% of the respondents (27 respondents) teach RVE as part of a mixed Humanities 
curriculum. Of this representative group, 12 respondents (27.91%) indicated that RVE does 
not receive the same amount of time as other Humanities subjects, whilst 16 (37.21%) 
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stated the subject was allocated equal time. 3 respondents provided further details on how 
RVE features within their Humanities curricula as follows. 1 respondent noted that while 
History and Geography receive three hours per week, RVE only receives two hours per 
fortnight. Another indicated that History and Geography receive a total of 70 hours of time 
each for students in Years 7 and 8, while RVE receives only 15 hours within the same 
timeframe. The third respondent mentioned they are allowed to teach RVE for just half the 
time allocated to History and Geography for students in Years 7 and 8, with a further 
reduction to 1 hour every fortnight for students in Year 9. 

Discussion 

Rates in response were split between 10b and 10c. Responses to 10b confirm that there is a 
substantial disparity between time allocated to RVE compared to other Humanities subjects 
and responses provide some insight into the dissatisfaction teachers feel about the 
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about their subject expertise and confidence in their ability to shape the delivery of RVE. 
One respondent noted that the allocation of time for RVE within the Humanities curriculum 
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This indicates potentially substantial variations in the quality and consistency of RVE 
instruction across classrooms and raises concerns about the educational experience and 
outcomes for students. 

10c. If RVE is taught as an independent subject, does it receive the same amount of 
curriculum time as other Humanities subjects? 

One respondent noted that RVE as a standalone subject receives 2 hours every other week, 
compared to 3 hours per week for the standalone subjects of History and Geography. 
Another respondent noted that RVE receives 1 hour less per fortnight compared to other 
Humanities subjects and that RVE is not included or mentioned in Year 6 induction days. 
Several respondents mentioned that RVE receives less teaching time in Years 8 and 9 as a 
standalone subject compared to History and Geography. Some respondents simply stated 
"less," indicating a general perception or awareness of RVE receiving less attention or fewer 
resources compared to other standalone Humanities subjects. One respondent noted that 
Geography and History both receive double the instructional time of Religion and Ethics in 
Year 9 when taught as standalone subjects. Some respondents expressed uncertainty about 
the differences in teaching time between RVE and other Humanities subjects when taught 
independently of each other. Two respondents note that RVE receives an hour less per 
week, highlighting there has been a specific reduction in time assigned to RVE compared to 
other standalone subjects. One respondent noted that there is no difference in teaching 
time for Year 8 students when RVE is taught as a standalone subject. 

Discussion 

Like responses for 10b, the information gleaned here confirms the disparities between time 
allocated to RVE compared to other Humanities subjects and the dissatisfaction teachers 
feel about this. The fact that RVE is not included or mentioned in Year 6 induction days in 
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SUMMARY OF KEY FINDINGS 

Responses from the survey expose various challenges and opportunities with the teaching 
of Religion, Values and Ethics (RVE) in Welsh schools. Key points underscore the need for 
comprehensive support, clearer guidance, and ongoing investment to ensure its successful 
integration into the curriculum. Immediately following the survey, the Centre has received 
numerous correspondences from teachers who are keen to make additional comments or to 
express their concerns more forcibly. Below is a summary of key points from the survey and 
points emphasised within subsidiary correspondence from teachers. 

Perception of RVE as a pointless and undervalued subject. RVE tends to be viewed by 
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CONCLUSION 

The 
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